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As teachers, we’re typically trained to be content experts, guiding 
learners through the acquisition of concepts and skills. Yet while 
we may have a good understanding of e!ective content deliv-
ery methods, when we move beyond lectures and assignments 
and begin to incorporate more collaborative and project-based 
learning, we can find ourselves at a loss. Most of us don’t have 
specific training in managing team dynamics or project devel-
opment, which can lead to challenges and uncertainty when 
learners inevitably encounter interpersonal conflicts, challeng-
es in utilising time and resources e!ectively, or disappointing 
outcomes. Our lack of training can also lead us to struggle with 
making long-term team projects lead to meaningful learning. 
We know that learners will spend most of their lives and careers 
working with others, and we’ve been assured that incorporating 
collaborative and team-based learning can help learners grow 
and be better prepared to use the skills and knowledge we’re 
teaching, but for most of us – and for the learners with whom we 
work – team-based learning often fails to live up to its promise.

Following a framework like the adapted version of Scrum that we 
present here can enhance teamwork and project-based learn-
ing for everyone. A few simple procedures can help learners stay 

on track and resolve conflicts more e!ectively, making team-
work more productive. And a safer, more inclusive and produc-
tive teamwork process can help fulfil the educational promise 
of project-based learning, helping learners develop more skills 
and deeper understanding from the projects they’re making. 
While this approach may take some practice and guidance, it’s 
easy to use and o!ers significant benefits .

design foundations 
Most people’s classroom experience of working in teams can 
be summed up by one word: inequality. Whether learners form 
their own teams or are assigned to them, collaborating with 
others in formal learning environments often involves four 
distinct types of imbalance: some team members participate 
more than others, some produce more than others, some play 
a disproportionate role in evaluating and refining the final 
product, and some learn and develop new skills while others 
prioritise the comfort and familiarity of doing only what they 
already know. And in most cases, these four imbalances are 
compounded by flaws in communication. Although those who 
do more often benefit meaningfully from their work, these 
benefits can be overshadowed by frustration with team mem-
bers who aren’t pulling their weight. If the goal of group- or 


